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AD HOC OPEN-ENDED INTER-SESSIONAL WORKING GROUP ON ARTICLE 8(j) AND RELATED PROVISIONS OF THE CONVENTION ON BIOLOGICAL DIVERSITY
Eighth meeting

Montreal, 7-11 October 2013

Agenda item 6

in‑depth dialogue on thematic areas and cross-cutting issues: “Connecting traditional knowledge systems and science, such as IPBES, including gender dimensions.”

I.
Background
1. Pursuant to decision XI/14 A, paragraph 7, of the Conference of the Parties, the eighth meeting of the Ad Hoc Open-ended Inters-Sessional Working Group on Article 8(j) and Related Provisions  held an in‑depth dialogue on the issue of “Connecting traditional knowledge systems and science, such as IPBES, including gender dimensions”, on 9 October 2013. To assist the Working Group in its dialogue, the Executive Secretary had put together a regionally balanced panel to launch the discussions on 

II.
Panel presentations
Ms. Joji Cariño, Director of the Forest Peoples’ Programme

2. Ms. Joji Cariño (Director of Forest Peoples Programme) said that the Convention had created a knowledge space of great cultural diversity and experiences such as the ceremonial prayer offered by the Mohawk elders to open the meeting and the engagement with delegates beyond the formal roles of State versus indigenous representative were deeply enriching. The way in which the Working Group, in particular, had institutionalized intercultural sensitivity in its meetings and practices could serve as a model for transforming the United Nations into an organization of the world’s peoples. 
3. It was nevertheless difficult to create conditions of equal respect for cultures and knowledge systems within an intergovernmental structure where Parties held the power of decision-making. Full and effective participation mechanisms and intercultural sensitivity were useful tools, but modern science was the knowledge base of modern States and continued to dominate over indigenous and local cultures and knowledge. Traditional knowledge ran the risk of being reconstituted as a form of classical intellectual property, and of being dismembered into separate legal constructs, which ran counter to the interconnected, holistic indigenous worldview. 
4. Despite those concerns and as a result of the work done under the Convention, the Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem Services (IPBES) was emerging as a diverse knowledge platform. As traditional knowledge was mainstreamed, free prior and informed consent and appropriate mechanisms for the full and effective participation of indigenous peoples and local communities must be incorporated into all newly created knowledge spaces as vital safeguards. Knowledge sharing could also provide great opportunities. Examples included community monitoring guided by indigenous spiritual frameworks as a new form of maintaining the resilience of social-ecological systems. There were also examples where community monitoring had led to the revitalization of customary institutions and rules for forest and ecological agriculture restoration. Knowledge formed peoples’ ways of living in the material world. It could also transform that world. Given that power of knowledge, cultural diversity, sharing and collaboration were challenges to be grasped.

Ms. Pernilla Malmer, Senior Advisor, the Resilience and Development Programme, Stockholm Resilience Centre
5. Ms. Pernilla Malmer shared some of the conclusions of the Guna Yala dialogue workshop on connecting diverse knowledge systems held in April 2013. The original aim of the workshop had been to strengthen exchange and cross-fertilization between knowledge systems, connect them for better ecosystem governance, and improve knowledge generation, ecosystem assessments and capacity-building in knowledge-related processes. Trust, reciprocity, equal sharing and transparency had been identified as key ingredients of dialogue across knowledge systems. Dialogue must be voluntary, with the human being at its core, and motivated by a genuine interest in learning from others. 
6. While sharing could serve to preserve knowledge, some knowledge was sacred and appropriate safeguards were needed to prevent its misappropriation. Learning and knowledge were closely linked to spiritual belief systems. It was thus important to identify appropriate mechanisms for the validation of knowledge used to inform policy decisions. Western knowledge systems were not fit to validate indigenous knowledge, and vice versa. 
7. Exchange between different knowledge systems could take various forms: they could be integrated, operate in parallel, or co-produce knowledge through engagement of mutual processes of knowledge generation. The multiple evidence based approach emphasized the complementarity of knowledge systems, the importance of letting each knowledge system speak for itself, and the need for respective mechanisms within each system to evaluate knowledge. It had been applied, for example, in a study on reindeer grazing and its impact on biodiversity conducted by the Swedish Biodiversity Centre in collaboration with the Saami Parliament. The study had shown that the scientific study was useful for providing specific data during a specific period, while Saami knowledge was derived from observations over a long period of time and often transmitted from generation to generation. The two systems combined had helped facilitate a greater understanding of the results, provided valuable input for policy making, and empowered the communities who managed the ecosystem in question. That approach had also been applied in pilot work on Community Based Monitoring and Information Systems implemented by indigenous peoples.

Ms. Kathy L. Hodgson-Smith, Metis Nation, Canada
8. Ms. Kathy Hodgson-Smith introduced the results of a study on Metis women’s traditional knowledge which had formed part of a project to engage Metis youth in the traditional Metis territories in the province of Saskatchewan, Canada.  The study had used photographs of families and interviews to uncover the role that women played in Metis culture. The knowledge held by Metis women had to be placed in its geographic context, and the results of the study had been digitized to produce maps of the activities of the Metis in their territories. The interviews had revealed the importance of the traditional knowledge of Metis women and their function within Metis society. Women were as familiar as men with the techniques of navigation, hunting, fishing and the gathering of natural medicines.  They were producers of crops, such as potatoes, and understood and practiced the techniques required for the preparation and storage of food. 
9. Metis women were also teachers who were responsible for the intergenerational transmission of knowledge through techniques of work and play, which was illustrated by the use of dance as a mechanism of socialization which taught children about social relationships and safe physical contact. Traditional knowledge was set within cultural identity, and women played an important role in choosing how to transmit that knowledge to young people. They were important as land managers and leaders, sometimes being called upon to testify to traditional practices. Women were also important actors at the gatherings held on burial sites where the Metis met periodically to share knowledge and experience. However, Metis women also met on their own to speak among themselves and share their experiences among themselves.
10. Ms. Hodgson-Smith also explained that research was often limited by the capacity of researchers to understand, or not understand, what they were being told. Synergies were often lacking between research projects. That had been the case among a number of the other studies that had taken place at the same time as the study she was presenting. The unique point revealed by her study was what it revealed about the importance Metis women’s traditional knowledge and how that was situated within the context of shared cultural values and was linked to specific territories. That knowledge had been generated over a long period and was shared between generations and within extended family networks, as well as across genders.  It was also an essential part of the on-going relationship of the Metis with their ancestral territory. 
Ms. Jennifer Rubis, Local and Indigenous Knowledge Systems (LINKS), UNESCO
11. Ms. Jennifer Rubis introduced the programme on Local and Indigenous knowledge Systems (LINKS) which had been established by The United Nations Educational, Scientific and Cultural Organization (UNESCO) in 2002. She also gave an overview of the current activities on indigenous and local knowledge in the Intergovernmental Platform on Biodiversity and Ecosystem Services (IPBES). She said that one of the key operating principles of IPBES was to recognize and respect the contribution of indigenous and local communities to the conservation and sustainable use of biodiversity and ecosystems. To advance that work, an international expert and stakeholder workshop on the contribution of indigenous and local knowledge systems to the Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem Services “Building Synergies with Science”, had been held in Tokyo, Japan from 9 to 11 June 2013. That workshop had examined and identified procedures and approaches for working with indigenous and local knowledge systems in the framework of the Platform and had reviewed and assessed possible conceptual frameworks for the work of the Platform that were based on, or accommodated, indigenous and local knowledge systems and worldviews. The principles for the engagement with indigenous and local knowledge included building mutual trust and respect, ethical approaches to working with indigenous peoples and local communities, free, prior and informed consent, as well as the need for sharing the benefits of research and provide return value to the communities concerned. Capacity-building was also important for education and awareness-raising and the Tokyo workshop had identified the following capacity-building needs: education and awareness raising, training scientists about indigenous and local knowledge, indigenous and local knowledge in education curricula, building awareness about the Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem Services among indigenous people, building capacity of local and indigenous scientists, and the need to address that fact that the loss of ethno-biodiversity might be more serious crisis than the loss of biodiversity
12. Representatives of the Tokyo workshop had attended the International Expert Workshop on the Conceptual Framework for IPBES, held in Cape Town, South Africa from 25 to 26 August 2013, where the outcome of the Tokyo workshop had been presented. Looking to the future, she informed the meeting that the second meeting of the Platform’s Plenary (IPBES-2) would continue its work on its conceptual framework as well as deliverable 2(b): guidance on working with different knowledge systems. Ms. Rubis also explained that the outcomes of the different meetings of the Working Group on Article 8(j) and Related Provisions had provided significant inputs into the current Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem Services process on engagement with indigenous and local knowledge
Ms. Brigitte Baptiste, General Director of the Colombian National Institute for Biodiversity “Alexander von Humboldt”
13. Ms. Brigitte Baptiste shared an anecdote about her experience as a researcher in the Colombian Amazon to illustrate that knowledge gathered by scientists was often part of traditional knowledge held by local indigenous peoples. When seeking to build synergies between knowledge systems, it was important to bear in mind the history of conflict and cooperation of methods and perspectives. Knowledge helped humanity adapt to change and although the current need for adaptation was a global issue, local communities were often the ones that had first-hand experience in that regard. 

14. Different worldviews underpinning different knowledge systems, issues of accessibility and governance, and traditional hierarchies of knowledge systems needed to be taken into account when designing an overall conceptual framework for the integration of different knowledge systems. Such a framework must give equal importance to all worldviews and epistemologies. Knowledge sharing required a global community of learning in a truly multicultural setting. Intercultural training activities could be useful tools to make the concepts of biodiversity accessible across cultures. There was also a need to promote innovative practices of knowledge production and cooperation. 

15. The Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem Services could serve to document and discuss previous conflict and cooperation experiences. It must go beyond utilitarian goals and recognize knowledge systems as the basis for a sense of place, identity and culture in all societies. A vision of the Earth shared by humanity as a whole was urgently needed. The Platform could help express knowledge complexity in new ways and languages, including by using oral tradition or artistic representation. It could also develop and promote knowledge co-production involving multiple stakeholders; facilitate cooperation between scientists and local and indigenous experts by redirecting investment and institutional innovation; and redress uneven knowledge distribution. Dialogue across knowledge systems was highly complex and more detailed work was required within the Platform to find innovative answers.
III.
the question –and-answer session 
16. Following the presentations by panellists, an interactive dialogue ensued. It emerged that in order to connect traditional knowledge systems and science, mutual respect, reciprocity and building trust were seen as paramount. One participant said that indigenous peoples would only share their deep knowledge and experience gained from living in harmony with nature and to engage in multilateral processes if their culture, identity and territories were respected. Once trust had been broken, it was hard to regain. Another participant agreed that respect, reciprocity and free prior and informed consent must be more than commitments on paper. In order to create global knowledge platforms for all, building trust, openness and an in-depth understanding of different cultures were crucial. Studies relating to traditional knowledge must be conducted in cooperation with indigenous peoples, who were no longer willing to serve as objects of study, but instead wanted to engage and share their vast knowledge in a framework of mutual respect. In order to create global knowledge platforms, stakeholders must recognize each other as equal human beings deserving respect and solidarity.

17. Several participants noted that the indigenous perception of nature widely differed from concepts used in international fora. The notion of separating biodiversity, genetic resources and other issues, for example, was entirely foreign to the indigenous worldview. One participant pointed out that the historic power imbalance between science and traditional knowledge was a consequence of colonialism. Few countries had integrated traditional knowledge into the education system, which often depicted modern science as superior to other knowledge systems. Furthermore, science remained a largely male-dominated field and indigenous women, in particular, were marginalized. Indigenous women researchers had difficulty in accessing funding and efforts must be made to promote their role in research. Recovering traditional indigenous knowledge was a way for indigenous peoples to recover their identity and strengthen indigenous institutions. Traditional knowledge, in particular indigenous women’s knowledge, was based on everyday life experiences and deeply rooted in indigenous spirituality and identity. Another participant, concurring on the difficulty of being an indigenous researcher, shared her own experience with trying to reconcile her indigenous epistemology with the requirements of a western scientific university environment. Resolving issues of validation and historic power imbalances was a lonely task that required great spiritual strength. 

18. The moderator shared the story of an Australian anthropologist who had thought that traditional knowledge was held by aboriginal men only, because the aboriginal women questioned had shared no such information with him. That story illustrated the gender barriers in the transmission of knowledge. Another participant pointed out that a form of “gender solitude” permeated even the work under the Convention. It would be important to share experiences on ways to cross those barriers to facilitate the sharing of common knowledge spaces.

19. Several participants had queries about the validation of knowledge. One participant shared the experience drawn from a project aimed at creating an inventory of native plants in which both scientists and indigenous knowledge holders had participated. The successful outcome of the project had validated both of the methods used. The moderator said that an Aboriginal Elder had explained to him that the knowledge held by one individual was validated by other Elders and eventually by transmission to future generations; unworkable or inappropriate knowledge did simply not get transmitted. He also pointed out that the notion whereby no culture was in a position to validate another culture’s knowledge underpinned the entire the Convention process. One participant shared lessons learnt from a millennium ecosystem assessment project, which had illustrated the value of traditional knowledge and the worldview associated with such knowledge in respect to ecosystem assessment and management. At the same time, the project had demonstrated the value of scientific input in broadening the understanding of that ecosystem. The experience had been enriching for both parties and validated both systems. 

20. With regard to the different options for cooperation across knowledge systems, participants enquired whether the three options, namely integration, parallel operation of systems or co-production of knowledge, had a competitive advantage over one another. 

21. There was widespread interest in the opportunities arising from the integration of traditional knowledge in the education system. One participant enquired about panellists’ views on that possibility, including the integration of traditional knowledge in the training of scientists. One participant explained that universities in his country had opened their doors for indigenous youth. At the same time, indigenous holders of traditional knowledge on medicinal plants, for example, were invited to share that knowledge at university. In that connection, he wondered which body might be competent to validate traditional knowledge used in education systems. The Moderator said that indigenous education could facilitate co-production of knowledge. Also, experience had showed that the quality of indigenous children’s early childhood was a determining factor for their success, or failure, later in life.

22. One participant said that idea of a multiple evidence base approach was not new. The common understanding of the world would be enhanced and deepened as hypotheses came together. However, he agreed with other participants that sharing knowledge carried risks and appropriate safeguards were needed. Given the widespread use of the Internet and social media, for example, safeguards must be put in place to ensure that sacred knowledge did not enter the public domain.  
23. In regard to the frequently mentioned dichotomy between science and traditional knowledge, one participant pointed out that although science was frequently used in reference to modern science, traditional knowledge was also a form of science. Another participant agreed that the division between the two was somewhat artificial.

24. One participant requested additional information on the areas of capacity-building within the Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem Services framework.

25. Ms. Joji Carino said the integration of traditional knowledge in the education system was indeed beneficial. The breakdown of indigenous knowledge transmission systems was a key factor in the loss of such knowledge. It was therefore important to create an interface the education systems and involve indigenous elders or holders of traditional knowledge in those systems. At the same time, it was important that young indigenous students were not removed from their cultural community and maintained their cultural integrity while, at the same time, getting the skills they needed to live effectively in the 21st century and broader society. As to the use of the word “science”, she said that if knowledge platforms were meant to assemble knowledge from different systems, the term might not be useful in describing that accumulated knowledge. The term “science” could serve the purpose, however, if it were defined as deriving from diverse knowledge systems.

26. Mr. Pernilla Malmer said the different ways of cooperating across knowledge systems were complementary. The advantage of one system over another depended largely on the situation. Assessments, for example, benefited from parallel processes while co-production might be more useful when it came to problem solving. More important than the system, however, was the degree of respect and transparency afforded to all involved. There was a commonly held view that knowledge was and should be validated within its own cultural system. The integration of knowledge acquired from outside into a community’s knowledge base, for example, was one form of validation. If knowledge holders participated on an equal basis in a project, as was the case in the collaborative project on reindeer grazing, knowledge from different systems could be converged and validated through that process. It was important to remember that science must not be perceived as superior, but rather as one among many equally valid knowledge systems.

27. Ms. Brigitte Batista said that the terminology to be used to describe a given knowledge system was a profound issue. Western scientists were frustrated by the lack of consideration for their findings in political decision-making. The complexity of politics left little room for taking such findings on board and global science needed to be given greater legitimacy in policy processes. At the same time, there was a common recognition of the limitations of science, and of the need to integrate other forms of knowledge in order to save the planet. Science in a broader sense could be seen as a systematic form of generating knowledge within certain rules set by a given social context. As such, it was a product of culture.
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